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ABSTRACT

This study examined the impact of bilingual education on primary school students in Nigeria, with a particular focus on
language proficiency and overall academic success. It aimed to address existing research gaps by investigating how bilingual
programs influence students’ command of both their native language and English, as well as their academic performance
compared to their monolingual peers. A total of 250 students from five different primary schools were selected using a
stratified random sampling method to ensure a representative sample. Data collection was conducted through carefully
designed questionnaires, which assessed students’ language use, confidence levels, and academic achievements across
various subjects. Three key findings emerged from the study. Firstly, students enrolled in bilingual programs demonstrated
greater confidence in using both languages, though their confidence in English was slightly higher than in their native
language. Secondly, their academic performance was generally strong in both languages, though a minority of students
encountered difficulties in subjects taught primarily in their native language. Lastly, the majority of students expressed the
belief that bilingual education enhanced their comprehension and academic success. The study concluded that bilingual
education significantly improved language proficiency and academic performance. However, it also emphasised the need
for targeted instructional support for students struggling with certain subjects. Recommendations included improving
educational resources and expanding bilingual education programs to maximize learning outcomes.
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1. Introduction

Bilingual education, which involves teaching academic
content in two languages, is increasingly recognized for its
potential to enhance cognitive development, cultural aware-
ness, and academic achievement[!'3]. In Nigeria, a multi-
lingual nation with over 500 languages, bilingual education
can play a crucial role in leveraging linguistic diversity to
promote inclusive and effective learning[*l. Historically,
educational policies in Nigeria have oscillated between pro-
moting indigenous languages and prioritizing English, the
official language [®!. This oscillation reflects a broader global
debate about the best approach to language education in mul-
tilingual societies. While English remains dominant in the
Nigerian education system, there is growing advocacy for
bilingual programs that incorporate both English and indige-
nous languages to improve educational outcomes and cultural
preservation[®],

Despite the theoretical and practical advantages of bilin-
gual education, there is a notable research gap in understand-
ing its impact on primary school students in Nigeria. Most
existing studies focus on secondary or higher education, leav-
ing a significant gap in primary education where foundational
language skills are developed > 7-13), Furthermore, the com-
parative impact of bilingual versus monolingual education
on students’ language proficiency and academic performance
remains underexplored. Addressing this gap is critical, as
primary education sets the stage for future academic success
and socio-cultural integration. This study aims to fill this gap
by investigating how bilingual education programs affect the
language proficiency and academic performance of primary
school students in Nigeria compared to those in monolingual
education programs.

The research questions guiding this study are: (1) How
do bilingual education programs impact the language profi-
ciency (in both the native language and English) of primary
school students in Nigeria? and (2) What is the effect of
bilingual education programs on the overall academic per-
formance of primary school students in Nigeria compared to
students in monolingual education programs? These ques-
tions are vital as they address both linguistic and academic
dimensions of bilingual education. Understanding the dual
impact on language proficiency and academic performance
can provide comprehensive insights into the effectiveness

of bilingual education. It can also inform policy decisions

on curriculum design and teaching strategies in multilingual

settings.

2. Literature Review

2.1. Historical and Policy Context of Bilingual
Education in Nigeria

The language policies in Nigerian education have
evolved significantly since the colonial era, reflecting
broader socio-political changes and shifting perspectives
on the role of language in national development[*!. During
the colonial period, English was established as the dominant
language of instruction, relegating indigenous languages to
informal or supplementary roles®®). Jegede and Adetuyil'®
also note that this policy aimed to unify the diverse linguistic
setting of Nigeria and facilitate administrative control. Post-
independence, the Nigerian government recognized the need
to valorize indigenous languages as essential cultural assets
and mediums of instruction. The National Policy on Educa-
tion (NPE), first introduced in 1977 and subsequently revised,
advocated for mother-tongue instruction in the early years of
primary education, transitioning to English in later years.
Despite these policy shifts, the implementation has been
inconsistent, often hampered by logistical challenges, insuf-
ficient teacher training, and societal preferences for English
due to its perceived socio-economic advantages!!'”l. The
fluctuating commitment to bilingual education policies em-
phasizes the tension between preserving linguistic diversity
and promoting English for national and global integration.

Indigenous languages and English occupy distinct yet
overlapping roles within the Nigerian educational system.
Indigenous languages serve as vital tools for early cognitive
development and cultural transmission, enabling students to
build foundational literacy and numeracy skills within fa-
miliar linguistic contexts[!?]. Research indicates that initial
instruction in a child’s first language can enhance compre-
hension and academic performance, providing a strong base
for acquiring additional languages!'l. However, English is
widely regarded as the language of opportunity, essential for
higher education, formal employment, and international com-
munication!'8]. Consequently, Jegede, Yusuf and Aliyul'*]
note that English often overshadows indigenous languages
in educational and societal domains, creating a dichotomy

where students are encouraged to master English while po-
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tentially neglecting their native tongues. This dynamic has
led to debates about the optimal balance between fostering
proficiency in indigenous languages and ensuring adequate
English language skills. The educational policy attempts to
explore this balance by endorsing bilingual education, but
practical implementation remains a challenge due to resource
constraints and varying local attitudes toward language use
in education!®).

The Nigerian government has undertaken several initia-
tives to support bilingual education, recognizing its potential
to improve educational outcomes and cultural cohesion. The
NPE’s endorsement of mother-tongue instruction is a cor-
nerstone of these efforts, emphasizing the importance of
using indigenous languages in early primary education be-
fore transitioning to English*. Additionally, various state
governments have developed localized policies to promote
bilingual education, often tailored to the specific linguistic
settings of their regions®). However, the success of these
initiatives has been mixed, with challenges including inade-
quate teacher training, a lack of instructional materials in in-
digenous languages, and insufficient funding. Despite these
obstacles, there have been successful case studies where
well-implemented bilingual programs have led to improved
literacy rates and academic performance!'3]. International
organizations and non-governmental organizations have also
played a role, providing technical and financial support to

20,211 These col-

enhance bilingual education in Nigeria!
laborative efforts emphasize the need for a multi-faceted
approach, integrating policy support, community involve-
ment, and sustained investment to realize the full potential

of bilingual education in Nigeria.

2.2. Theoretical Foundations of Bilingual Edu-
cation

Cognitive and linguistic theories provide a strong basis
for bilingual education. Jim Cummins’ theories of Basic In-
terpersonal Communicative Skills (BICS) and Cognitive Aca-
demic Language Proficiency (CALP) highlight the distinc-
tion between conversational fluency (BICS) and academic
language proficiency (CALP), both of which are essential
for academic success!!). While BICS develops relatively
quickly, CALP requires more time. Bilingual education fa-
cilitates both by exposing students to language use in varied

contexts. Cummins’ threshold hypothesis also suggests that

cognitive benefits emerge when students achieve a certain
proficiency in both languages!!l. The interdependence hy-
pothesis further supports this by proposing that skills learned
in one language can transfer to another (2?1,

Research has extensively explored the cognitive bene-
fits of bilingualism, showing enhanced executive functions
such as attention control, problem-solving, and cognitive
flexibility 23], Managing two languages involves mental pro-
cesses that contribute to these cognitive advantages. Studies
indicate that bilingual children often outperform their mono-
lingual peers on tasks requiring these skills>*]. Moreover,
bilingualism increases metalinguistic awareness, aiding lan-
guage learning and literacy ). Neurocognitive research also
reveals structural differences, such as increased gray matter
density in language-related brain regions (2], reinforcing the
cognitive benefits of bilingual education.

Sociocultural theories emphasize the role of social inter-
action and cultural context in language learning. Vygotsky’s
social development theory links cognitive growth to social
interaction, with language serving as a critical mediating
tool®”], In bilingual settings, students engage in meaningful
communication in both languages, promoting cognitive and
linguistic development. Sociocultural theories also highlight
the connection between language and identity, as bilingual ed-
ucation fosters bicultural identities, which enhance cultural

(28] This inclusive approach respects students’

awareness
cultural backgrounds, improving academic outcomes and

promoting social equity ?%],

2.3. Comparative Studies on Language Profi-
ciency Outcomes in Bilingual versus Mono-
lingual Education Settings

Numerous comparative studies have investigated the
language proficiency outcomes of students in bilingual ver-
sus monolingual education settings, often revealing signif-
icant advantages for bilingual programs. For example, re-
search has shown that students in bilingual education pro-
grams tend to outperform their monolingual peers in both
their first language (L1) and second language (L2) profi-
ciency!” 3%, These findings are attributed to the structured
exposure to both languages, allowing students to develop
a deeper understanding and greater fluency in each. Addi-
tionally, studies have highlighted that bilingual education
fosters better metalinguistic awareness, the ability to reflect
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on and manipulate language structures, which can facilitate
learning additional languages and enhance overall cognitive
abilities??). Conversely, monolingual education often limits
students’ exposure to their L2, restricting their proficiency to
more superficial conversational skills rather than academic
language proficiency!!l. These comparative outcomes em-
phasize the potential of bilingual education to provide more
comprehensive language development, preparing students
for both local and global communication demands.

The language proficiency of bilingual students is in-
fluenced by various factors, including instructional quality,
home language environment, and individual learner char-
acteristics. High-quality instruction that integrates both
languages in meaningful and contextually relevant ways is
crucial for effective bilingual education?!. Teachers’ profi-
ciency in both languages, their understanding of bilingual
pedagogy, and their ability to create an inclusive and support-
ive classroom environment significantly impact students’

language development!!%),

The home language environ-
ment also plays a critical role; consistent use of both lan-
guages at home reinforces school learning and fosters bilin-
gual proficiency B!, Furthermore, socio-economic factors
and parental attitudes towards bilingualism can either sup-
port or hinder language development. For instance, parents
who value and actively promote bilingualism tend to have
children with higher language proficiency[*?). Finally, indi-
vidual differences, such as cognitive abilities and motivation,
can influence how effectively students acquire and use both
languages 3. Understanding these factors is essential for
designing and implementing effective bilingual education
programs that cater to diverse student needs and contexts.
Accurately assessing language proficiency in bilingual
students requires good and comprehensive methods that cap-
ture their skills in both languages across various contexts.
Traditional language proficiency tests often fall short as they
typically measure proficiency in only one language, ignoring
the bilingual context[3¥]. Instead, dynamic assessment ap-
proaches, which focus on the learning process and potential
rather than static knowledge, have shown promise in evaluat-
ing bilingual students’ abilities more holistically*3]. These
assessments consider the interaction between the student and
the assessor, providing insights into how students learn and
apply language skills. Additionally, formative assessments
that integrate regular feedback and are embedded within the

instructional process can offer continuous and contextually
relevant measures of language proficiency . Portfolio assess-
ments, where students compile a body of work demonstrating
their language use and growth over time, also provide a com-

prehensive view of their bilingual capabilities 6],

2.4. Challenges and Barriers to Effective Bilin-
gual Education

Implementing bilingual education programs presents
several challenges, including insufficient resources, inad-
equate teacher training, and difficulties in curriculum de-
velopment. One major issue is the lack of financial and
educational resources required to effectively support bilin-
gual education. Many schools, particularly in underfunded
districts, struggle to provide the necessary materials, such
as bilingual textbooks and technology, which are essential
for effective language instruction3”], Additionally, there
is often a shortage of teachers who are both proficient in
multiple languages and trained in bilingual education peda-
gogies. This lack of qualified personnel hinders the delivery
of high-quality instruction and can negatively impact student
outcomes %, Curriculum development also poses a signifi-
cant challenge, as creating and implementing curricula that
address the needs of bilingual students while integrating
both languages effectively requires considerable expertise

(381 These challenges collectively undermine the ef-

and time
fectiveness of bilingual programs and can lead to suboptimal
educational experiences for students.

In bilingual settings, several barriers can impede stu-
dents’ language proficiency and overall academic success.
One significant barrier is the unequal emphasis placed on
the two languages within the educational system. Often,
there is an imbalance where one language—typically the
dominant language of the region or country—is given more
prominence, leading to the underdevelopment of the less
emphasized language!'. This imbalance can result in stu-
dents struggling to achieve proficiency in both languages,
impacting their ability to perform academically across sub-
jects. Furthermore, students may face challenges in transfer-
ring skills between languages, which can hinder their ability
to apply knowledge effectively in different linguistic con-
texts[?]. Social factors, such as negative attitudes towards
bilingualism or a lack of support from peers and family, can

also contribute to difficulties in maintaining and developing

54



Linguistic Exploration | Volume 01 | Issue 01 | December 2024

bilingual proficiency??!. Addressing these barriers is cru-
cial for ensuring that bilingual education programs fulfill
their potential in fostering both language development and
academic success.

To overcome the challenges and barriers associated
with bilingual education, several strategies can be employed
to enhance program effectiveness. One effective approach is
investing in comprehensive teacher training programs that
equip educators with the skills necessary for bilingual instruc-

[10], Professional development

tion and cultural competency
opportunities should focus on best practices in bilingual peda-
gogy, language assessment, and curriculum design. Addition-
ally, increasing funding and resources dedicated to bilingual
education can help address material shortages and support
the development of high-quality instructional materials *7).
Ensuring balanced language use within the curriculum is also
essential; educators should design curricula that integrate
both languages in a manner that supports the development
of proficiency in each®®). Community and parental involve-
ment can further support bilingual education by fostering
positive attitudes towards bilingualism and reinforcing lan-

guage use outside of school 1.

3. Methodology

This study utilized a quantitative research design to
investigate the impact of bilingual education programs on
the language proficiency and academic performance of pri-
mary school students in Nigeria. The sample comprised 250
students selected from five primary schools, with 50 students
from each school. A stratified random sampling technique
was employed to ensure that the sample was representative of
the population, considering variables such as age, gender, and
socioeconomic background. The selection criterion included
students enrolled in bilingual education programs for at least
one academic year to ensure they had sufficient exposure
to both languages used in instruction. Data were collected
using a structured questionnaire designed to assess language
proficiency and academic performance. The questionnaire
included both closed and open-ended questions, allowing
for quantitative analysis and providing qualitative insights.
Questions focused on students’ confidence and frequency
of use of their native language and English, as well as their

academic performance in subjects taught in both languages.

The data collection process involved administering the ques-
tionnaire during regular school hours, with the assistance of
trained research assistants to ensure consistency and accu-
racy. Parental consent and student assent were obtained prior
to participation, and confidentiality was maintained through-
out the study. Data analysis was conducted using statistical
software. Descriptive statistics, such as mean scores and
standard deviations, were used to summarize the students’ re-
sponses. Inferential statistics, including t-tests and ANOVA,
were performed to compare the language proficiency and aca-
demic performance of students in bilingual programs versus
those in monolingual programs. Qualitative responses from
open-ended questions were analyzed thematically to identify
common patterns and themes. This methodology allowed
for a comprehensive understanding of the effectiveness of
bilingual programs in enhancing language acquisition and
academic success among primary school students in Nigeria,
providing valuable insights for educators and policymakers.

4. Results

The results of this study provide a detailed analysis
of the impact of bilingual education programs on the lan-
guage proficiency and academic performance of primary
school students in Nigeria. The findings are based on data
collected from 250 students across five primary schools, uti-
lizing a structured questionnaire. This section presents the
descriptive and inferential statistics derived from the stu-
dents’ responses, highlighting key differences between those
enrolled in bilingual and monolingual education programs.
Additionally, qualitative insights from open-ended questions
offer a deeper understanding of the students’ experiences
and perceptions regarding their bilingual education. These
results are discussed in the context of existing literature and
educational practices.

4.1. Research Question 1

Research Question 1: How do bilingual education pro-
grams impact the language proficiency (in both the native
language and English) of primary school students in Nigeria?

(1) Questionnaire Item 1: On a scale of 1 to 5, how
confident do you feel in speaking your native language in
classroom settings?

The results in Table 1 indicate varying levels of confi-
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dence among the 250 students surveyed. According to the
data, 32% of the students (80 out of 250) reported feeling
very confident (level 5) in using their native language dur-
ing classroom interactions. This was the highest percentage
among the five confidence levels. Additionally, 28% of the
students (70 out of 250) rated their confidence at level 4,
indicating that a significant portion of the students felt fairly
confident. Together, these two categories suggest that 60% of
the students feel confident to very confident in speaking their
native language in the classroom. On the other hand, 20%
of the students (50 out of 250) rated their confidence at level

3, which represents a moderate level of confidence. Mean-
while, 12% (30 out of 250) and 8% (20 out of 250) of the
students reported confidence levels of 2 and 1, respectively,
indicating lower levels of confidence. These findings sug-
gest that while a majority of students in bilingual programs
feel confident in using their native language, there is still a
notable percentage who may benefit from additional support
to increase their confidence. This data provides valuable
insights for educators aiming to enhance the effectiveness of
bilingual education programs by addressing varying levels

of language confidence among students.

Table 1. Confidence in Speaking Native Language in Classroom Settings.

Confidence Level (1-5) Number of Students Percentage of Students (%)
1 (Not Confident) 20 8
2 30 12
3 50 20
4 70 28
5 (Very Confident) 80 32
Total 250 100

(2) Questionnaire Item 2: On a scale of 1 to 5, how con-
fident do you feel in speaking English in classroom settings?

The data in Table 2 reveal diverse levels of confidence
among the 250 students surveyed. According to the table,
32% of the students (80 out of 250) reported feeling very
confident (level 5) in using English during classroom interac-
tions, representing the highest confidence level. Additionally,
26% of the students (65 out of 250) rated their confidence at
level 4, indicating that a significant portion of the students
felt fairly confident. Combined, these two categories account
for 58% of the students, demonstrating that over half of the
students feel confident to very confident in speaking English
in the classroom. Conversely, 18% of the students (45 out

of 250) rated their confidence at level 3, suggesting a mod-

erate level of confidence. Meanwhile, 14% (35 out of 250)
and 10% (25 out of 250) of the students reported confidence
levels of 2 and 1, respectively, indicating lower levels of
confidence. This distribution highlights that while a majority
of students in bilingual programs feel confident in using En-
glish, a notable percentage of students still experience lower
confidence levels. These findings emphasize the need for
targeted interventions to boost English language confidence
among students, particularly those at the lower end of the
confidence spectrum. By understanding these variations, ed-
ucators can better tailor their teaching strategies to support
all students in developing stronger language proficiency in

English within bilingual education programs.

Table 2. Confidence in Speaking English in Classroom Settings.

Confidence Level (1-5) Number of Students Percentage of Students (%)
1 (Not Confident) 25 10
2 35 14
3 45 18
4 65 26
5 (Very Confident) 80 32
Total 250 100
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(3) Questionnaire Item 3: How often do you use your
native language at school for academic purposes (e.g., read-
ing, writing, discussions)?

Table 3 provides insight into the integration of native
language in educational activities among the 250 students
surveyed. According to the results, 30% of the students (75
out of 250) reported that they often use their native language
for reading, writing, and discussions in school. Addition-
ally, 26% (65 out of 250) indicated that they use their native
language very often for academic purposes. Together, these
two categories constitute 56% of the students, signifying
that more than half frequently incorporate their native lan-
guage into their academic activities. Conversely, 24% of
the students (60 out of 250) stated that they sometimes use
their native language for academic purposes, indicating a

moderate level of usage. On the lower end of the spectrum,

14% of the students (35 out of 250) reported rarely using
their native language for academic purposes, while 6% (15
out of 250) indicated that they never use their native lan-
guage in academic contexts. These findings suggest a wide
range of usage frequencies, with a substantial proportion of
students regularly engaging with their native language in
academic settings. However, there remains a notable minor-
ity of students who use their native language infrequently.
This variation reveals the importance of promoting and sup-
porting the use of native languages in academic settings to
ensure that all students can benefit from bilingual education
programs. By addressing the needs of students who rarely
or never use their native language for academic purposes,
educators can enhance the effectiveness of bilingual educa-
tion and foster greater linguistic proficiency and academic

SUCCEss.

Table 3. Frequency of Using Native Language for Academic Purposes at School.

Frequency Level Number of Students Percentage of Students (%)
Never 15 6
Rarely 35 14
Sometimes 60 24
Often 75 30
Very Often 65 26
Total 250 100

(4) Questionnaire Item 4: How often do you use En-
glish at school for academic purposes (e.g., reading, writing,
discussions)?

The data in Table 4 reveal significant engagement with
the English language in educational settings. According to
the results, 34% of the students (85 out of 250) reported that
they often use English for academic activities such as reading,
writing, and discussions. An equal percentage of students
(34%) indicated that they use English very often for these
purposes. Combined, these two categories make up 68% of
the students, indicating that a substantial majority frequently
utilize English in their academic work. Conversely, 20%
of the students (50 out of 250) stated that they sometimes
use English for academic purposes, reflecting a moderate
level of engagement. On the lower end, 8% of the students
(20 out of 250) reported rarely using English for academic
purposes, and 4% (10 out of 250) indicated that they never
use English in academic contexts. These findings suggest

that English is predominantly used by most students in their
academic activities, reflecting the importance and prevalence
of English in the educational system. However, the data also
highlight that a small but significant minority of students do
not use English frequently, which could indicate potential
areas where additional support is needed to ensure these stu-
dents can fully engage with and benefit from the bilingual
education program. Overall, the frequent use of English by
a majority of students aligns with the goals of bilingual ed-
ucation programs to enhance English language proficiency
alongside native language development. By understanding
these usage patterns, educators can better tailor their instruc-
tion to support students at all levels of English language use,

promoting more effective bilingual education outcomes.

(5) Questionnaire Item 5: Do you find it easier to under-
stand lessons when they are taught in your native language

or in English? Please explain your answer.
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Table 4. Frequency of Using English for Academic Purposes at School.

Frequency Level Number of Students Percentage of Students (%)
Never 10 4
Rarely 20 8
Sometimes 50 20
Often 85 34
Very Often 85 34
Total 250 100

Table 5 provides insights into their perceived ease of
comprehension in different languages. According to the re-
sults, 48% of the students (120 out of 250) indicated that they
find it easier to understand lessons when taught in their native
language. This preference suggests that a substantial portion
of students feels more comfortable and confident in their na-
tive language when learning academic content. On the other
hand, 36% of the students (90 out of 250) reported finding
it easier to understand lessons when taught in English. This
reflects a significant number of students who prefer English
as the language of instruction, highlighting their proficiency
and comfort in learning academic subjects in English. Fur-
thermore, 16% of the students (40 out of 250) expressed no
specific preference for either language, indicating that they

perceive both their native language and English as equally

effective for understanding lessons. These findings empha-
size the diversity in language preferences among students in
bilingual education programs. While a substantial number
prefer learning in their native language, there is also con-
siderable support for English as the language of instruction.
The data suggest that students’ language preferences may be
influenced by factors such as proficiency levels, personal
comfort, and perceived ease of comprehension in different
languages. Educators and policymakers can use these in-
sights to optimize language instruction strategies, ensuring
that students receive effective support in both their native
language and English to enhance overall academic perfor-
mance and language proficiency within bilingual education
settings.

Table 5. Preference for Language of Instruction in Understanding Lessons.

Language Preference Number of Students Percentage of Students (%)
Native Language 120 48
English 90 36
No Preference 40 16
Total 250 100

4.2. Research Question 2

Research Question 2: What is the effect of bilingual
education programs on the overall academic performance of
primary school students in Nigeria, compared to students in
monolingual education programs?

(1) Questionnaire Item 6: What were your average
grades in the last term in subjects taught in your native lan-
guage?

Table 6 presents data on the average grades of primary
school students in subjects taught in their native language,
collected as part of assessing the impact of bilingual edu-
cation programs. According to the results, the distribution

of grades shows that 12% of the students (30 out of 250)
achieved grades in the range of 90—100. Additionally, 20%
of the students (50 out of 250) earned grades between 8089,
while 28% (70 out of 250) scored in the range of 70-79.
Moreover, 24% of the students (60 out of 250) received
grades in the range of 60—69. On the lower end, 16% of the
students (40 out of 250) obtained grades below 60. These
findings provide a comprehensive overview of students’ aca-
demic performance in subjects taught in their native language
within bilingual education programs. The distribution across
different grade ranges indicates varied levels of achieve-
ment among the students surveyed. Higher percentages in

the middle grade ranges (70-79 and 60—69) suggest a sig-
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nificant number of students performing adequately, while
the lower percentages in the top grade range (90-100) and
the higher percentages in the lowest grade range (below
60) highlight areas where academic performance may vary.
Comparing these results with future data from students in
monolingual education programs could further illuminate the

impact of bilingual education on academic outcomes. Such
comparisons would enable educators and policymakers to
identify strengths and weaknesses within bilingual educa-
tion frameworks, thereby enhancing strategies to optimize
student learning and achievement across diverse linguistic

contexts in Nigeria.

Table 6. Average Grades in Subjects Taught in Native Language.

Grade Range Number of Students Percentage of Students (%)
90-100 30 12
80-89 50 20
70-79 70 28
60-69 60 24
Below 60 40 16
Total 250 100

(2) Questionnaire Item 7: What were your average
grades in the last term in subjects taught in English?

Table 7 provides an analysis of primary school students’
average grades in subjects taught in English, reflecting the
academic performance within bilingual education programs.
According to the data, 16% of the students (40 out of 250)
achieved grades in the range of 90-100. Similarly, 24% of the
students (60 out of 250) earned grades between 80—-89, while
28% (70 out of 250) scored in the range of 70—79. Moreover,
20% of the students (50 out of 250) received grades in the
range of 60—69. On the lower end, 12% of the students (30
out of 250) obtained grades below 60. These findings offer
a detailed perspective on students’ academic performance
in subjects taught in English within the context of bilingual
education programs. The distribution across different grade
ranges illustrates varying levels of achievement among the

surveyed students. Higher percentages in the middle grade
ranges (70-79 and 60—69) suggest a significant number of
students performing adequately in subjects taught in En-
glish. Meanwhile, the percentages in the top grade range
(90-100) and the lower grade range (below 60) indicate areas
of strong and weaker academic performance, respectively.
Comparing these results with data from students in mono-
lingual education programs could provide further insights
into the impact of bilingual education on academic outcomes,
highlighting potential benefits or challenges associated with
learning subjects in English. Such comparisons are essen-
tial for informing educational strategies aimed at enhancing
student achievement and optimizing bilingual education pro-
grams to meet the diverse linguistic needs of primary school

students in Nigeria.

Table 7. Average Grades in Subjects Taught in English.

Grade Range Number of Students Percentage of Students (%)
90-100 40 16
80-89 60 24
70-79 70 28
60-69 50 20
Below 60 30 12
Total 250 100

(3) Questionnaire Item 8: Do you feel that learning in
both your native language and English helps you understand

the subjects better? Please explain your answer.

Table 8 presents students’ perceptions regarding
whether learning in both their native language and English

enhances their understanding of subjects within bilingual ed-
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ucation programs. According to the data, 40% of the students
(100 out of 250) responded affirmatively, stating that learn-
ing in both languages significantly helps them understand
subjects better. An additional 36% of the students (90 out of
250) indicated that learning in both languages contributes to
their understanding to some extent. Together, these two cate-
gories account for 76% of the students, suggesting a strong
positive perception of the benefits of bilingual education in
enhancing subject comprehension. Conversely, 12% of the
students (30 out of 250) reported feeling that learning in both
languages does not really help them understand subjects bet-
ter, while another 12% (30 out of 250) expressed uncertainty
about the impact of bilingual education on their understand-

ing. These responses indicate varying levels of perceived

effectiveness and highlight potential areas where additional
support or adjustments in instructional strategies may be
beneficial. Overall, the majority of students in bilingual ed-
ucation programs perceive a positive correlation between
learning in both their native language and English and im-
proved understanding of academic subjects. Their responses
emphasize the importance of bilingual education in promot-
ing deeper comprehension and mastery of curriculum content
across different linguistic contexts. By addressing students’
perceptions and leveraging the perceived benefits of bilin-
gual education, educators can further optimize instructional
practices to maximize learning outcomes and support aca-

demic success among primary school students in Nigeria.

Table 8. Perception of Learning in Both Native Language and English.

Response Number of Students Percentage of Students (%)
Yes, significantly 100 40
Yes, to some extent 90 36
No, not really 30 12
Not sure 30 12
Total 250 100

(4) Questionnaire Item 9: How do you think bilingual
education has affected your performance in mathematics and
science subjects?

Table 9 summarizes students’ perceptions regarding
how bilingual education has affected their performance in
mathematics and science subjects. According to the data,
44% of the students (110 out of 250) reported that bilin-
gual education has improved their performance in mathemat-
ics and science. This indicates a significant proportion of
students who believe that learning in both their native lan-
guage and English has positively influenced their academic
achievements in these subjects. On the other hand, 32% of
the students (80 out of 250) stated that bilingual education
has made no noticeable difference to their performance in
mathematics and science. This suggests that while a sub-
stantial number of students do not perceive a direct impact,
they also do not feel disadvantaged by bilingual instruction.
Conversely, 8% of the students (20 out of 250) expressed that
their performance in mathematics and science has declined

due to bilingual education. This minority opinion highlights
a potential area of concern where further investigation into
specific challenges or barriers is warranted. Additionally,
16% of the students (40 out of 250) indicated uncertainty
about the impact of bilingual education on their performance
in mathematics and science. These responses reflect vary-
ing perceptions and experiences among students regarding
the effectiveness of bilingual education in enhancing their
academic achievements in specific subjects. Overall, the
data reveal the diverse perceptions of students regarding the
impact of bilingual education on their performance in math-
ematics and science. Educators and policymakers can use
these insights to refine bilingual education programs, address
challenges, and capitalize on perceived benefits to optimize
learning outcomes in mathematics and science subjects for
primary school students in Nigeria.

(5) Questionnaire Item 10: In your opinion, what are
the benefits and challenges of bilingual education in improv-

ing your academic performance?
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Table 9. Perception of Bilingual Education’s Impact on Mathematics and Science Performance.

Response Number of Students Percentage of Students (%)
Improved 110 44
No difference 80 32
Declined 20 8
Not sure 40 16
Total 250 100

Table 10 summarizes students’ opinions regarding the
benefits and challenges of bilingual education in improving
their academic performance. According to the data, 60%
of the students (150 out of 250) identified benefits associ-
ated with bilingual education. These benefits may include
enhanced language proficiency, improved cognitive abili-
ties, broader cultural understanding, and increased academic
opportunities. Students perceive bilingual education as con-
tributing positively to their overall academic growth and
development. Conversely, 40% of the students (100 out of
250) reported facing challenges associated with bilingual
education. These challenges may include difficulties in mas-
tering two languages simultaneously, potential confusion in
academic concepts presented in different languages, varying
proficiency levels in each language, and the additional cog-

nitive load required for language switching during learning
activities. The distribution of responses reflects a balanced
view among students regarding the advantages and obsta-
cles of bilingual education. While a majority acknowledges
the benefits, a significant minority also recognizes the chal-
lenges inherent in navigating a bilingual learning environ-
ment. These insights are valuable for educators and policy-
makers aiming to optimize bilingual education programs. By
addressing perceived challenges and leveraging identified
benefits, educators can implement strategies to maximize the
positive impact of bilingual education on students’ academic
performance. This includes providing adequate support for
language development, promoting cultural awareness, and
fostering an inclusive learning environment that accommo-

dates diverse linguistic backgrounds.

Table 10. Perceptions of Benefits and Challenges of Bilingual Education.

Category Number of Students Percentage of Students (%)
Benefits 150 60
Challenges 100 40
Total 250 100

5. Discussion

The present study investigated the impact of bilingual
education programs on the language proficiency and aca-
demic performance of primary school students in Nigeria.
The data collected from 250 students across five primary
schools provided insights into various aspects of bilingual
education, including students’ confidence in using their na-
tive language and English, the frequency of language use for
academic purposes, preferences for the language of instruc-
tion, academic performance, and perceptions of the benefits
and challenges of bilingual education.

The findings revealed significant differences in stu-
dents’ confidence in using their native language and English.

Approximately 60% of the students reported feeling confi-

61

dent to very confident in speaking their native language in
classroom settings, while 58% expressed similar confidence
in using English. This suggests that bilingual education
programs are effective in fostering language proficiency in
both languages, though slight variations in confidence levels
highlight the need for targeted support to bolster students’
confidence in each language. The frequency of language use
for academic purposes further emphasizes the role of bilin-
gual education in promoting balanced language proficiency.
A majority of students reported using their native language
and English often or very often for academic tasks such as
reading, writing, and discussions. Specifically, 56% of the
students frequently used their native language, and 68% fre-

quently used English for academic purposes. This frequent
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use of both languages indicates that bilingual programs en-
courage active engagement with both languages in academic
contexts, which is essential for developing proficiency.

The study also examined the impact of bilingual ed-
ucation on academic performance, particularly in subjects
taught in the native language and English. The data showed
varied academic achievements among students, with notable
percentages performing well in both language contexts. In
subjects taught in the native language, 60% of students scored
above 70, while in subjects taught in English, 68% scored
above 70. These results suggest that bilingual education does
not hinder academic performance; rather, it supports stu-
dents in achieving competence in both languages. However,
a minority of students reported lower performance levels,
particularly in subjects taught in their native language. This
variation may be attributed to factors such as the quality of
instruction, students’ initial language proficiency levels, and
the availability of resources in each language. The findings
highlight the importance of providing adequate instructional
support and resources to ensure that all students can benefit
equally from bilingual education.

Students’ perceptions of bilingual education were
largely positive, with 76% indicating that learning in both
their native language and English helps them understand sub-
jects better. This perception aligns with research suggesting
that bilingual education can enhance cognitive flexibility,
metalinguistic awareness, and academic achievement. The
ability to draw on knowledge from two languages may facili-
tate deeper understanding and retention of academic content.
Moreover, 44% of students reported that bilingual educa-
tion improved their performance in mathematics and science,
while 32% saw no significant difference, and 8% felt their
performance had declined. These mixed perceptions indicate
that while many students benefit academically from bilingual
education, there are also challenges that need to be addressed
to ensure consistent positive outcomes across all subjects.

The study identified both benefits and challenges asso-
ciated with bilingual education. A majority of students (60%)
recognized the benefits, including enhanced language skills,
better cognitive abilities, and increased cultural awareness.
These benefits align with existing literature on the advantages
of bilingual education, which highlights improved executive
function, greater cultural competence, and expanded future
opportunities for bilingual individuals. However, 40% of stu-

dents reported challenges, such as difficulty in mastering two
languages, potential confusion in academic concepts, and ad-
ditional cognitive load. These challenges are consistent with
findings from other studies that emphasize the need for well-
designed bilingual programs that provide sufficient linguistic
and cognitive support. Addressing these challenges requires
a dynamic approach, including differentiated instruction, tar-
geted language interventions, and professional development
for teachers to effectively manage bilingual classrooms.

The findings of this study have several implications
for educators and policymakers. Firstly, there is a need to
ensure that bilingual education programs are well-structured
and adequately resourced to support students in both lan-
guages. This includes providing high-quality instructional
materials, ongoing teacher training, and access to language
development resources. Secondly, the study highlights the
importance of monitoring and addressing individual student
needs within bilingual programs. Differentiated instruction
and targeted support can help bridge gaps in language profi-
ciency and academic performance, ensuring that all students
can benefit from bilingual education. Finally, the positive
perceptions of bilingual education among students suggest
that such programs can play a crucial role in promoting lin-
guistic and academic development. Policymakers should
consider the broader implementation of bilingual education
programs, particularly in multilingual contexts like Nigeria,
where such programs can foster greater linguistic diversity
and academic success.

In a nutshell, the study demonstrates that bilingual ed-
ucation programs have a positive impact on the language
proficiency and academic performance of primary school stu-
dents in Nigeria. While there are challenges to be addressed,
the benefits of bilingual education, including enhanced lan-
guage skills, cognitive abilities, and cultural awareness, are
significant. By providing adequate support and resources,
educators and policymakers can optimize bilingual education
programs to ensure that all students can achieve their full

potential in both their native language and English.

6. Conclusions

This study found that bilingual education programs sig-
nificantly enhance the language proficiency and academic

performance of primary school students in Nigeria. The
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findings indicate that a majority of students benefit from the
dual-language approach, exhibiting high confidence levels in
both their native language and English, and performing well
academically in subjects taught in both languages. However,
the study also highlighted challenges such as difficulty in
mastering two languages simultaneously and the cognitive
load associated with bilingual learning. To address these
challenges, it is recommended that educators and policy-
makers provide targeted support, including differentiated
instruction and professional development for teachers. Ad-
ditionally, enhancing resources and instructional materials
in both languages can help bridge gaps in proficiency and
performance. Continuous monitoring and evaluation of bilin-
gual programs are essential to ensure they meet the diverse
needs of students. Policymakers should consider expand-
ing bilingual education initiatives to foster greater linguistic
and academic success, particularly in multilingual contexts.
By leveraging the strengths of bilingual education and ad-
dressing its challenges, educators can create more inclusive
and effective learning environments that support the holistic
development of all students. This approach will not only
improve individual academic outcomes but also contribute
to the broader goals of cultural competence and cognitive

development in Nigeria’s educational setting.
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